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� concept

� introduction

� scenario examples 1 to 10

1. delegation of a pick-up from the airport.

2. storm damage.

3. fire next door.

4. music and dance group facilities.

5. after a windy night.

6. tendering taxi services.

7. some spare trees.

8. a recycling initiative.

9. moving a small house.

10. crisis and disaster.

These scenarios are based on situations devised for SOLS 24/7

contents
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the foundation series by dashdot
Bistamundi everyone,*

This volume is part of the foundation series by
dashdot.

The aim is to find new ways of explaining and
exploring project and programme techniques in an
enjoyable and realistic fashion for the real world –
to support formal education, academic studies and
text books.

Titles in this series which are available or in
development include:

� Meet the Managers

� Management in the Real World

� The Basic Tool Kit

� What Do Project Managers Do?!

� Misunderstandings – about time and cost

*Bistamundi is a universal project management
greeting which is under extended trials. Bistamundi
activities promote and raise funds for IPMA Young
Crew from time to time. www.bistamundi.com
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The good management of projects is important, it
is vital, critical and can be rewarding and satisfying.

But project management itself may appear quite
difficult, perhaps rather dull and administrative,
based on systems and methodologies. It may also
appear to need or depend on technology and
computer skills. None of this needs to be true.

Teaching project management to young people so
that it is interesting, entertaining, educational and
holds their attention is challenging for the trainers
and for the students.

Storytelling, discussions and exercises can be
helpful – as long as the students find them relevant
and useful – as exercises and in the topics.

This student audience includes people from rural
backgrounds in developing countries who find
themselves in a modern world. They may find it
difficult to relate to academic explanations of theory
and practice. Or to understand big-time project
management for an ‘Olympic Games’ or putting
men on the moon or making a television
programme. So, alternatively, here are some
simple examples which can be adopted as they
are or adapted in various ways – but always to suit
the personal and real environments which apply
to the students.

On the other hand these scenarios may appeal to
highly experienced managers and postgraduate
students who want to ‘get back to basics’ and the
simple things without excessive technology,
governance or quality control.

concept
This book includes a number of scenarios, for
study, discussion and progression.

Scenario (some definitions):

1. Something which might be happening where

you are, which you may be able to influence for the

better using careful analysis of the factors involved

and providing appropriate responses.

2. A situation, circumstance or requirement which

has arisen which needs some thought followed by

action to reach a positive outcome.

3. A made-up project that you are requested, as an

exercise, to discuss and then manage to a

successful, fictional, desirable conclusion.
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This document provides a series of scenarios for:

� the stimulation of teachers, trainers and
course leaders,

� to devise topics and exercises,

� to engage with young persons who are
probably teenagers,

� or are only just being introduced to concepts
of projects, programmes and their
management,

� through discussion groups, simulations,
workshops, acting,

� which can also explore the students’ confidence
in expressing themselves, working in groups –
as well as finding solutions to challenges,
opportunities and problems.

The course leaders:

� may wish to set up groups which meet
weekly or monthly or be part of Young Crew
seminars,

� are completely free to adopt the general
ideas and approaches within these scenarios
to suit situations which may be familiar to the
groups in terms of language, culture,
terminology, politics and common
circumstances,

� may seek inspirations for variations,
modifications and their own scenarios from
local media, personalities and events with
which the group members may be familiar,

� can make these scenarios longer or shorter,
simpler or more complex, single or as a
connected series or pattern,

introduction
� may arrange visits to appropriate locations

and have scene setting and discussions on
site as well as in the classroom, lecture
theatre or within a workshop,

� can introduce the scenarios and stimulate the
discussions in formats with which they are
familiar and confident – as storytelling,
presentations with slides, written hand-outs
as a question, or other means,

� may align these scenarios to fit their course
modules or align with Body of Knowledge
topics or competencies – such as Work
Breakdown Structures; Threats and
Opportunities in Risk; Delegation and
Allocation; Leadership and Empowerment;
Analysis and Decision Making, etc. – and
without the students even knowing at the
time,

� inform the students of each topic a week
ahead of the workshop discussion

� can use the scenarios as combined (English)
language lessons or translated into local
languages,

� can prepare model answers if they wish or
simply moderate or facilitate the discussion or
an exercise and see where it goes.

After a few attempts at a scenario it will be possible
to refine the topic and the approach. Probably each
course leader will develop their own two or three
favourite scenarios to suit their needs – stimulated
by the following list of ten suggestions.

This concept is based on face to face contact. It
has not been devised as a webinar or e-learning
module – yet.
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You and your friend are ready to go and collect
ten teenage foreign students tomorrow from the
airport or railway station which is 20 km away and
bring them back to your school.

Now you have both been told to go to an important
meeting and two other people have been identified
for the pick-up.

1. delegation of a pick up from the airport/railway station

Teachers:

What would you do to this story and this

exercise to fit the capabilities, experiences and

interests of your students?

Students:

� What do you want to tell your

replacements?

� What do your replacements want to know

from you?

� Are they the same things?

� What is the minimum shortest list of things

to be delegated?

� What is the very longest list of possible

topics and instructions to be discussed?

� So what is a reasonable list?

� Does it depend on the participants?

� Are there any alternative arrangements you

might consider or recommend?

(Put the students in two groups to each

discuss their situation to suit the two roles

and then ask or tell each other information

alternately.)

(Go to an airport or a railway station and

watching people being collected.)

(Use a real pick up as the core of this

exercise.)
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Very exceptional storms and rain have washed
mud, trees and vegetation into ditches and rivers
causing some flooding in the streets and parks in
your village or town.

The local council is having great difficulties dealing
with the various emergencies.

The council has asked for local volunteer working
parties to be formed to clear all the ditches in their
areas before the next storms arrive.

2. storm damage

Teachers:

Is this likely to happen in your community?

How can you modify the questions to suit the

backgrounds of your students?

(Go for a walk with your group in your area

to imagine how the issues in this scenario

might be addressed.)

Students:

� What tools, equipment and protective

clothes would you require for your working

party?

� What are the sources for these items?

� Where would you start – at the low

(downstream) ends or the high (upstream)

ends or outside where you live or somewhere

else?

� What would you do with the members of

your working party once the ditches in your

area have been restored to working order?
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It is a nice day when the lady from next door arrives
with her grandchildren. She is very upset. She says
that there is a fire in her garden!

The fire is in her rubbish bin, next to her wood pile,
next to her car port, next to her house.

You quickly go with her – there are other children
and old people gathering round to look.

It looks serious.

Many people are turning to you and saying “Do
something!”

A number of things go through your brain.

As you think of each of them you must decide if
they are important or not at this moment and if you
are going to do some of them yourself or ask other
people to do them.

3. fire next door

(Ask the fire brigade to send someone to your

discussion and help with this scenario and

suggest other emergency situations where

people solve problems.)

(Ask the students to prioritise the suggestions

with the most important first.)

(Ask students to produce columns for

participants as a matrix of activity.)

Students:

What do you think of the following – as

important to do now, by you, by others – or later.

1. Ring the fire brigade.

2. Check all people and children are out of the

house and garden.

3. Clear away nearby parked vehicles in the

street to prevent damage to them.

4. Go to the end of the road to direct the fire

crew to the fire.

5. Check if the old lady has fire insurance.

6. Ring local newspaper / television station –

as a news story.

7. Check the fire hydrant is accessible and the

fire crew can fight the fire.

8. Set up garden hoses and buckets of water to

fight the fire and protect the house.

9. Take all children and old people to a safe place.

10. Take photographs on mobile phone to show

your brother.

11. Ascertain if there are any gas bottles or

other hazardous materials nearby – to

inform fire crew.

12. Do Nothing here and now – walk away, go

home, watch television, come back later.

13. Rush about a lot – shouting.

14. Stand calm and direct others.

15. Ask the grandchildren how the fire might

have started!

Anything else going through your brain?
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For many generations your family and other
neighbours have been members of the local Music
and Dance group.

But the numbers of new people joining are getting
fewer and fewer each year – young people have
many other distractions and opportunities these
days.

One of the difficulties that keeps being mentioned
is the very poor appearance and condition of the
practice hall. It looks very sad and unwelcoming –
and it has been many years since it was last
painted.

It had been suggested that some money should
be used to pay some builders and painters to do
some repairs and paint inside and outside.

Some people object to this and say the funds have
been raised for and should be used for new
musical instruments, uniforms and costumes.

This means that the repairs and painting might be
undertaken by members of the Music and the
Dance groups themselves – in their spare time.

Others say that idea is not fair and if they have
spare time they should be practising their music
and their dance. Or they could be delivering leaflets
to all houses and organisations in the area to
improve membership numbers.

4. music and dance group facilities

(Do you have any experiences of such matters

– with local groups?)

(Do you have any other ideas or solutions?)

(What should be done in the opinion of your

students?)

Students:

Discuss the features with advantages and

disadvantages of these approaches. What is the

recommended approach?
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After a very windy and stormy night the advertising
hoarding or fence or shop canopy or street sign at
the corner of the street is damaged, loose and
flying in the wind.

(Find and visit a suitable location – although

it might not be damaged, so imagination may

need to be used. Discuss the options.)

(Does it make a difference if it clearly belongs

to someone or it is not clear who it belongs to?)

(Does it make a difference if it could be

dangerous and cause injury to passers by?)

5. after a windy night

Students:

Provide some options for action.

Discuss the merits of the suggested options.

Offer more options as stimulation if necessary

e.g.

- Ignore it?

- Take it down safely – with what?

- Tie it back safely – with what?

- Ring the police?

- Tell the owner?

- Tell the neighbours?

- Put up some barriers or safety tape to

  keep people away?
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The new mayor in your town has decided that he
will bring some organisation to the taxi services at
the train station and the river crossing – and raise
some income – by tendering the licences for these
locations.

The mayor has asked you to set out your proposals
to manage the tendering process and the issue of
the licences.

The brother-in-law of the mayor currently runs one
of the largest taxi companies. Also the recently
retired chief of police is in the process of
purchasing one of the other taxi companies.

6. tendering taxi services

Teachers:

Can you adapt this story to your situation?

Could it be for something other than taxis?

Are there possible issues of bribes or corruption?

Would it be better not to talk about such things

– and use a different story?

Students:

Do you want this opportunity to make these

arrangements?

If so what are your proposals to the mayor for

action?

If not what are your recommendations to the

mayor?

Who will represent the taxi drivers?
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The local brewery or soft drink company is an
important local employer and is building a new
office complex.

They find they have over-ordered the number of
trees and shrubs they need for the landscaping.

They are offering the surplus items to the local
neighbourhood committee.

Some of the committee would like the trees and
plants for their own gardens.

Some of the community believe the plants should
be used on a piece of open ground to help make
a public park with amenities.

Others think the plants should be sold to the
highest bidders and the money used for leaflets
and posters to promote neighbourhood security.

7. some spare trees

Students:

What is your opinion on these matters?

Do you have any other options or

combinations?

What would you propose to achieve a resolution

to satisfy as many stakeholders as possible?

Teachers:

Can you refine this story to suit your own

experience or circumstances and those of your

students?
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Your organisation (school, group, council or other)
has been given (say 1000 money units) by a local
business man who has a supermarket and a
restaurant to set up pilot schemes for recycling
arrangements in your area.

Materials of glass, paper, cardboard, plastic and
metals have been mentioned.

8. a recycling initiative

Teachers:

What is an appropriate, reasonable, initial sum

of money to stimulate this exercise?

Can you think of other environmental or

sustainable projects and how they may be

approached?

Students:

Should a pilot scheme be set up for just one or

some or all of these materials? Which ones first?

Who else might get involved with this initiative

or might be able to provide support or advice?

How would you propose to spend the money

donation?

How would you change your proposals if the

donation was doubled or if it was halved?

(This exercise could involve searching on the

internet or talking to people or walking round

areas with and without recycling facilities.)
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Everyone would like the oldest lady in the village
to live nearer to her daughter and her family on
the north side 2 km away – but she is very
independently-minded and likes her own house.

It has been suggested that her small house could
be picked up by about forty people with some
strong timber poles on their shoulders and
relocated in the garden of her daughter’s house.

We could get about 60 students and local people
together!

9. moving a small house

Students:

Should we do it – move her house?

What are your management  plans, designs and

time schedules for this project?

Are there any health and safety considerations

or hazards – and what should be done about

them?

Do there need to be any site or route visits or

surveys?

Do there need to be any rehearsals or trials?

Do the police or council or neighbours need to

be informed and consulted – on the routes,

timings and general arrangements?

Teachers:

Can you think of any other community projects

that would benefit from being properly

organised and managed?



17

When there is an earthquake under the sea it
sometimes creates a freak wave – a tsunami. This
is a potential crisis.

As the large wave rushes across the ocean there
may be fishing boats out at sea. Now we have a
real crisis. If the wave tips over the boats and the
fishermen drown this will be a disaster. But if they
manage to stay afloat and survive then the crisis
will have passed.

As the large wave approaches land it usually
becomes very large. If people by the coast have
not been warned there could be much damage and
loss of life – this will be a real, serious, large and
unexpected disaster or catastrophe.

Good managers and team members should be
aware of possible crisis to their projects. They
should recognise them as soon as possible and
take actions to avoid them becoming a disaster or
to reduce their impacts.

Also good managers and team members recognise
when a crisis has become a disaster and they take
action promptly and effectively to deal with the
consequences of the disaster and stop them
getting worse and becoming a catastrophe.

10. crisis and disaster

Students:

a) A metal drain cover in the road next to

where you live has broken and collapsed

into the drain. Is this a crisis or a disaster

or not important?

b) A motor cyclist has come off his motor cycle

when trying to avoid the broken drain cover

and has hurt his leg. Is this a crisis or a big

disaster or a small disaster?

c) An oil truck has avoided the cyclist but has

driven into the hole in the road – and is

spilling oil – while a full school bus has

collided with the oil truck - and six cars

have crashed and are spread across the

road. Is this a crisis or could it become a

small or big disaster – or could it get even

worse?

While you are waiting at a railway station for a

train you notice that a track joint is broken. Is

this a crisis? Might it become a disaster? What

are your options?

Can you tell of circumstances you know where

crisis became disastrous and others that were

just a near miss or no problem at all?
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management in the real world
scenarios for discussion with younger and older people

From a simple airport pickup to the crisis of a tsunami this book
provides a range of scenarios to assist teachers and trainers explore
situations requiring project management skills with their students –
of all ages.

Projects are exciting!

Projects deliver changes!

Projects solve problems, they improve society and develop civilisation!

Projects are defined and delivered by people. So, let’s do projects!

And let’s find and make the next generation of project people
responsible team members and conscientious project managers.

The particular initiative in this publication aims to provide some
simulating scenarios that might be used – without the students even
knowing they are being exposed to, being taught and experiencing
project management and problem solving.

The ‘Foundations of Project Management’ Series

The author of this approach is Tom Taylor. He is a principal of dashdot;
a joint founder of Buro Four and a retained advisor; and the current
President of the Association for Project Management.

Further information on all three of these organisations may be found
on their websites. A profile on Tom is available at www.tomtaylor.info

He likes supporting young people in learning about projects and how
they are defined and delivered.

He was once young himself.


